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NOSR TARIXi: ABSTRACT
Qabul edilmo tarixi:  Artificial Intelligence (AI) contributes to the rapid transformation of higher education. While

03.03.2026 universities have leveraged technology in learning, instruction and general management, the
Nosr edilma tarixi:  impact of Al on policy formation and practice in higher education remains under-recognised.
17.03.2026 Specific literature illustrating the influence of Artificial Intelligence in policy formulation and

practice is still unconsolidated, possibly due to accelerated innovations of various tools being
ACAR SOZLOR:  witnessed. Significant attention has been paid to the effect of Al tools on the academic integrity
Artificial of students and faculty work; however, the solutions proposed so far can not be adopted with
Intelligence, Policy  finality. A qualitative approach was employed for this study, whereby literature from secondary
Formation, Higher sources, published within the last 10 years, was critically analysed. The findings of this study

Education, indicate that artificial intelligence has resulted in individualised teaching, an instant feedback
Adaptive Learning, mechanism, innovation and administrative efficiency. Also, it highlights some of the key
Framework. challenges, such as a lack of digital literacy, constrained infrastructure, ethical concerns, a lack

of a regulatory framework, unequal and exclusive deployment and unauthorized access to data.
To alleviate the challenges that result from artificial intelligence integration in higher education
policy formation and practice, this work recommends insisting on the ethical use of technology
among students, installation of a robust technological infrastructure, professional development
and training, enforcement of regulatory frameworks and engagement of governance boards and
adopting internationally accredited data protection standards.

INTRODUCTION

Artificial intelligence (Al) is a technology domain with far-reaching effects and the capability to
modify every aspect of social interactions. The educational space has undergone major
transformations due to technological advancements and the emergence of artificial intelligence. As a
consequence of AIl, new teaching and learning methods are emerging, university and college
operations are undergoing automation, research methods and information access are evolving, and
new policies are being enacted to ensure that ethics are upheld when using AI. Modern life integrates
computing technology and Al-based applications, proving the significance of technological
advancement. New opportunities and challenges resulting from the use of artificial intelligence can
drastically reform the administration and internal architecture of higher education institutions (Singh
& Hiran, 2022). They define Al as the ability to involve computerised systems in performing human-
like tasks, for instance, learning, adaptation, synthesis, self-appraisal and data usage for intricate
computations.

Already, Artificial Intelligence has caused profound alterations in the operations of higher
education institutions. The application of Al in education can conspicuously be identified in three
areas, which are learning, instruction and administration (Singh & Hiran, 2022). Al has recently risen
from the periphery of academic research to the forefront of public policy discourses as a result of its
achievements and disruptive potential. Rapid technological advancements are creating multiple risks
and challenges that are surpassing regulatory structures and policy discussions (Miao et al., 2021). It
was estimated that by 2024, tech companies would have invested approximately USS$ 6 billion in the
development of intelligent, adaptive and personalised learning systems for deployment to learning
institutions around the world (Bhutani & Wadhwani, 2018). The application of Al in education
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contexts continues to raise pertinent questions that inform policy formation, for instance, about what
should be taught and how the evolving role of educators, the social and ethical implications of Al,
alongside issues like equity and access, concerns that a robust education policy would address (Miao
et al., 2021). A good policy clearly defines the course of action to be followed, the theories,
propositions and the underlying causal models, as well as the outcomes to achieve within a specific
timeframe. That is, based on the assumptions of various theoretical propositions, legal action
decisions are taken in a policy formulation cycle to achieve the specific policy objectives (Firdaus et
al.,2023). The scope of this paper will be to examine the extent to which Al has impacted higher
education in shaping policy around accessibility, inclusivity and affordability.

The transformations in higher education as a result of the swift development of Artificial
Intelligence (AI) make possible data-driven decision-making and intensify accessibility and
institutional efficiency. However, the incorporation of Al into policy formulation is marred by
difficulties. Lacking digital literacy, constrained digital infrastructure and ethical concerns, the
majority of higher institutions of learning face the difficulty of full utilization of Al to develop
inclusive, equitable and sustainable policies. In emerging economies, minorities are underrepresented
in making policy decisions because of the digital divide, which worsens inequality. The absence of
defined frameworks for the ethical application of Al may also exacerbate algorithmic biases, a lack
of privacy and accountability. Algorithmic bias refers to a scenario in which an algorithm benefits a
section of the population against the rest based on gender, race, migration status, ethnicity and so on
(OECD, 2023). If the above challenges are fixed, Al-driven policies in education will be characterized
by aspects of equity, inclusivity and access and sustainability. This paper examined the impact of
Artificial Intelligence on higher education policy formation and practice. Specifically, the paper
aimed to examine the challenges hindering the integration of Al in higher education policy
development and propose potential solutions. The following questions guided the study:

I.  How does Al impact higher education policy formation and practice?
II.  What are the challenges of integration of Al in higher education policy development and
their possible solutions?

METHODOLOGY

This is a qualitative research-type article that engages a literature review related to the problem
in question. The steps involved in this study were to retrieve relevant data from journal articles and
books that correlate with the research question. The aim was to interrogate the issues of Al integration
in the process of higher education policy formation to uphold the scientific spirit and technology-
driven management. The author combined data from diverse sources for objective analysis, which
was categorised into themes. Outcomes from this research emphasise meaning rather than
generalization. An in-depth examination of the acquired literature was then analyzed to generate
findings and draw conclusions. The researcher gave priority to reviewing scientific works published
within the last 10 years. This was to ensure that the findings are as current as possible since the topic
under investigation keeps evolving rapidly.

RESULTS

Impact of Artificial Intelligence on Higher Education Policy and Practice.

Education policy can be described as public policy in the field of education. The aim of
education policy should be to achieve the national development goals in a given country's education
sector, since the goal of national development is the need to sustain an educated population. Education
policy is the basic regulator of education systems. Several policies have been instigated to facilitate
education providers and promote innovative education that achieves the national goals of education
(Viennet & Pont, 2017). Artificial intelligence tools like IBM’s Watson, launched in 2011, and
ChatGPT, launched in late 2022, have gained popularity and infiltrated higher education. Due to the
documented improvements in learning effectiveness and academic results, they have been widely
embraced (Rubin, 2024). Numerous benefits can be derived from the use of Al tools in higher
education practices and policy. For higher education researchers, Al has enabled non-native English
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speakers in scientific writing, which is a positive. Also, new scholarships have been made more
accessible, and ChatGPT can distribute research and improve indexing. According to Zouhaier
(2023), research has established not only the effectiveness but also the efficiency of Al in equipping
students with novel skills required for their future careers. While investigating the impact of Al on
higher education, his study revealed that Al has impacted the learning experiences of the students by
enabling skill and knowledge acquisition through promoting individualised teaching, providing
immediate feedback, and assisting in the assessment and evaluation processes. Moreover, the higher
education administrators also use Al in automating tasks. Thus, the implications of AI for
policymakers, educators and other stakeholders are outstanding (Zouhaier, 2023).

Addressing the challenges of integration of Artificial Intelligence (AI) in Higher
Education.

The ability of Al to be used to abet plagiarism or cheating is one of the ethical issues under
consideration by institutions. With sophisticated Al tools that can imitate human responses, students
take advantage of these tools to bypass authentic learning and academic integrity (Nwozor, 2025).
This presents a complex scenario for educators on how to detect and deter such behaviour while
preserving the fairness of the evaluation procedure because this challenge goes beyond mere
detection; educators must strike a balance between encouraging ethical use and preventing its misuse
for academic purposes (Cowls et al., 2019).

Developing digital infrastructure is one of the main ways of tackling the challenges of
integrating Al into higher education policy and practice. To build a robust technological foundation
for Al-driven policy-making and educational practices, institutions must invest in reliable internet
access, cloud-based systems and Al-responsive software. Institutions would fail to realize their full
Al potential, decision-making and individualized instruction without infrastructural upgrades.
Nevertheless, they can establish a climate where Al technologies achieve operational efficiency by
prioritizing digital infrastructure development to improve accessibility, efficiency and data-driven
policy-making (Pedro et al., 2019).

For the effective integration of Al in higher education policy and practice, it is vital to bridge
the digital literacy gap (Reimer & Hill, 2024). Professional development and training programs
should be developed to furnish students, faculty and administrative staff with the requisite Al literacy
skills to effectively utilize Al tools for research, instruction and decision-making. The potential
benefits of using Al-driven systems become limited if the stakeholders using them struggle to adapt
due to inadequate training and professional development. Likewise, accountability and responsibility
should be promoted in higher education by incorporating courses on the ethical use of Al technologies
into the curriculum, courses that help students and educators understand issues of data security,
privacy and algorithmic biases so that Al is applied in compliance with institutional values and
societal expectations (Reimer & Hill, 2024). Therefore, the issue of the digital literacy divide can be
addressed by institutions leveraging the merits of Al while promoting a more knowledgeable and
accountable academic ecosystem (Boch et al., 2022; Mittelsteadt, 2023).

Addressing the challenges of integrating Al into higher education policy and practice demands
the formulation of a legislative and regulatory framework. Educational institutions must set uniform
standards to guarantee the transparent, efficient, and ethical application of Al in academic and
administrative processes (Eze, 2024). Risks like algorithmic biases and misuse of Al tools can be
mitigated by rolling out clear policies that specify data privacy measures, accountability frameworks
and principles of fairness. So that institutions remain responsive to emerging challenges, regulatory
frameworks should be flexible and accommodating to technological changes. Stakeholders: Al
specialists, policymakers and educators must collaborate in refining these frameworks to comply with
institutional and societal needs. Establishing well-thought-out Al policies promotes confidence,
safeguards ethical principles and a structured environment that leverages the benefits of Al while
reducing risks (Eze, 2024; Nwozor, 2025).

So that Al deployment is equitable and inclusive, institutions must design their Al policies to
improve and guarantee accessibility and equity to education for all, including the underrepresented
and marginalized groups. Learners drawn from different socio-economic backgrounds have different
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levels of access to Al tools and resources. Al systems run the risk of entrenching disparities by
generating skewed data, which can misinform decision-making if not well deciphered, thus hindering
inclusivity. To address the issue of perpetual disparities, institutions should conduct regular audits of
their Al systems that are likely to lead to unintended prejudices. The establishment of an equal
learning environment for all backgrounds of students to benefit from Al-powered innovations,
coupled with transparency, can also promote equity and inclusivity (Nwozor, 2025).

Continued unauthorised access to data from the digital space has lately been on the rise, causing
privacy and ethical concerns. Vast amounts of data processibility using Al together with
individualized learning increases the chances of privacy violations, misuse and erosion of routine
pedagogic values (Nwozor, 2025). To ensure the security of student and institutional data, institutions
should adopt globally accredited data protection standards. Moreover, Al governance boards should
be established to oversee ethical Al use, mitigate biases and enforce accountability.

DISCUSSION

The findings drawn from the reviewed literature suggest that for the problem of using artificial
intelligence to bypass authentic learning and academic integrity to be dealt with, educators must strike
a balance between encouraging the ethical use of technological innovations and preventing their
misuse in academics. Secondly, a robust technological infrastructure for Al-driven policy-making
requires the installation of reliable internet, cloud-based systems and responsive software installation.
Thirdly, the digital literacy divide can be closed by conducting professional development and training
programs for faculty, students and administrative staff so that teaching, research and administration
are made more efficient. Fourthly, enforcement of legislative and regulatory frameworks addresses
algorithmic biases and data privacy in higher learning (Eze, 2024). Furthermore, achieving parity
demands institutional regulations that promote equity, inclusivity and accessibility. Finally, the
challenge of Al integration can be addressed by establishing Al governance boards and adopting
internationally recognised data protection standards.

CONCLUSION

Higher education is transforming rapidly due to Artificial Intelligence, which is impacting
practice and policy in various dimensions. Due to its incorporation into academic environments, there
is a remarkable recognition of individualized instruction, immediate feedback mechanisms for
evaluation, administrative efficiency, effectiveness and improved research capabilities and
innovations. Conversely, integration of Al is plagued by myriad challenges ranging from illiteracy,
constraints in infrastructure, ethical concerns, absent regulatory frameworks, to sharp digital divides
(which have now prominently emerged as a complex facet of the drawbacks).To bridge the digital
use divide gap, there is a need to develop technology plans, conduct curriculum reviews, organise
professional development workshops and seek to protect data privacy. However, the digital design
divide can be bridged in two ways: by providing administrators and educators with appropriate digital
literacy training, and by embracing diversity during stakeholder involvement in decision-making and
policy implementation. To mend the digital access divide, conducting regular policy assessments,
promoting inclusion, and demonstrating digital citizenship are recommended (Reimer & Hill, 2024).
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XULASO
ALI TOHSILDO SiYASOTIN FORMALASMASI VO TOCRUBOSINDO SUNI
INTELLEKTIN INTEQRASIYASININ COTINLIKLORI

Anyinyo Norman

Stini intellekt ali tohsilin siirotli transformasiyasinda miithiim rol oynayir. Universitetlor
Oyronmo, todris vo iimumi idarsetmo proseslorindo texnologiyalardan genis sokildo yararlanmagla
yanagl, siini intellektin ali tohsilds siyasatin formalagmasi vo tacriibasing tasiri hals do tam gokilda
giymotlondirilmamis qalir. Siini intellektin siyasat qabulu va totbiqing tasirini konkret niimunslarlo
oks etdiron adabiyyat halo vahid va sistemlosdirilmis formada deyil; bu vaziyyet iso miixtalif siini
intellekt alotlorinin siiratlo inkisaf etmoasi ilo alagolondirils bilor. Indiys qader aparilan todgiqatlarin
osas diqgeti siini intellekt alotlorinin tolobalorin vo professor-miiallim heyatinin akademik
diiriistliiyling tosiring yonalmis, lakin bu sahads toklif olunan hallor hals do tam va gati formada qobul
edilmomigdir. Bu tadqiqatin naticalori gostarir ki, siini intellekt tohsildo fordi 6yronma, dorhal roy
mexanizmi, innovasiyalar vo idaroetmo somaorsliliyinin artmasina sobob olmusdur. Eyni zamanda
asagidaki asas ¢atinliklori do vurgulayir: rogomsal savadlilifin asagi olmasi, mohdud infrastruktur,
etik problemlor, tanzimloyici ¢ar¢ivonin olmamasi, Si-nin geyri-boraber va istisnaedici totbiqi, habelo
molumatlara icazasiz giris. Aragdirmanin naticalori gostarir ki, siini intellektin ali tohsilds siyasatin
formalasmasi vo totbiqino inteqrasiyasi bir sira ciddi ¢otinliklor yaradir. Bunlar arasinda rogomsal
savadliliq soviyyosinin asagi olmasi, mohdud texnoloji infrastruktur, etik narahatliglar, tonzimloyici
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¢ar¢ivonin olmamasi, texnologiyanin geyri-borabar va istisnaedici totbiqi, habelo molumatlara geyri-
qanuni girig kimi problemlar 6n plandadir. Bu ¢atinliklorin aradan qaldirilmasi magsadils tadqiqat bir
sira tovsiyolor irali siiriir. Tolobalor arasinda texnologiyanin etik istifadosino dair ciddi toloblorin
goyulmasi, méhkom va etibarli texnoloji infrastrukturun yaradilmasi, miisllim vo idarsetmo heyati
tictin davamli pesokar inkisaf vo tolim proqramlarmin toskili, miivafiq tonzimloyici g¢argivolorin
islonib hazirlanmasi va icrasinin tomin edilmaosi, idarsetmos orqanlarinin aktiv calb olunmasi, eloco do
beynolxalq soviyyado akkredito edilmis molumatlarin qorunmasi standartlarinin qobul edilmasi bu
sahads asas addimlar kimi gobul olunur.

Keywords: Siini Intellekt, Siyasatin Formalasmasi, Ali Tohsil, Adaptiv Oyranma, Corgiva

AHHOTANMUA

IMPOBJIEMA UHTETPAIIMU UCKYCCTBEHHOI'O UHTEJIJIEKTA B
O®OPMUPOBAHMUE U ITPAKTUKY INOJUTUKHU BBICIHIEI'O OBPA30BAHMUSI.

Auunbo Hopman

UckycctBennslit untemiektr (MM) crmocoOGctByer ObIcTpoil TpaHchoOpManuy BBICIIETO
oOpa3oBanus. B To BpeMs Kak YHUBEPCHTETHI UCITIOJIB3YIOT TEXHOJIOTHH B 00yYEeHUH, TIPSO IaBaHuN
U ob0mem ymnpaeineHuu, BiusHue MW Ha ¢dopmupoBaHHE TOJIMTUKA W TPAKTHKY B BBICIIEM
00pa3oBaHUM OCTAETCS HEAOCTATOYHO MPU3HAHHBIM. KOHKpeTHas nuTeparypa, WLTIOCTPUPYIOIIAs
BJIMSIHUE MCKYCCTBCHHOTO WHTEJUICKTAa Ha (hOPMYJIMPOBAHUE IMOJIMTHKU U TPAKTUKY, BCE €IIC HE
KOHCOJIUAMPOBAHA, BO3MOXKHO, U3-3a HAOMIOJACMBIX YCKOPEHHBIX WHHOBAIMN Pa3IMYHBIX
MHCTPYMEHTOB. 3Ha4yUTEeNbHOE BHHUMaHHWE OBUIO YyJeleHO BIUSHUI0O HHCTpyMmMeHToB MU Ha
aKaJIeMUYECKYI0 YECTHOCTh CTYJCHTOB M MPENOaBaTeIbCKOI0 COCTaBa, OAHAKO MPEI0KEHHBIE 10
CHX TIOp pELICHHS HE MOTYT OBbITh MNPHHITHI OKOHYATEIbHO. I 3TOTrO HCCiieoBaHUS ObLI
UCIIOJIb30BaH KA4YECTBCHHBIH TOJXOJ, MPH KOTOPOM JIMTEpaTypa W3 BTOPUYHBIX HCTOYHUKOB,
omyOnukoBaHHas MeHee 10 et Ha3aj, ObUTa KPUTHUYECKH MpoaHAIM3UpOBaHA. Pe3ynbTaThl 3TOTO
UCCIICIOBAHMSI  yKa3bIBAlOT HA  TO, UYTO  HWCKYCCTBCHHBIH  HMHTEIUIGKT  TPHBET K
MHAVBUAYATU3UPOBAHHOMY OOYYEHHIO0, MEXaHHU3MYy MTHOBEHHOW OOpaTHOW CBS3M, MHHOBAIUSM U
MOBBIIICHUIO aIMUHUCTPATUBHOM ) hekTruBHOCTH. Kpome Toro, oHM O TIEPKUBAIOT PSIT KITFOUCBBIX
BBI30BOB, TaKMX KaK OTCYTCTBHE IU(GPOBOH TPaMOTHOCTH, OTpaHUYCHHAs HHQPPACTPYKTYpa,
ATHYECKHE MPOOJIEMBI, OTCYTCTBHE PpETYJISATOPHOW 0a3bl, HEPaAaBHOMEPHOE U OJKCKIIO3UBHOE
BHEJ[PEHHE, a TaKKe HECAaHKIMOHHPOBAHHBIA JOCTYN K JaHHBIM.UTOOBI 00JerduTh mpoOIeMBbl,
BO3HUKAOIINE B PE3yJIbTaTe MHTETPAIIMHA UCKYCCTBEHHOTO HHTEJUICKTAa B (JOPMHUPOBAHUE TIOTUTHKU
U TpPaKTUKy BbICHIEr0 oOpa3oBaHHs, 3Ta paboTa pPEKOMEHIyeT HacTauBaTh Ha ATHUYECKOM
UCIIOJIb30BAHUN TEXHOJOTHMH Cpelyd CTYACHTOB, YCTAaHOBKE HAJCKHON TEXHOJIOTHYECKON
UHOPACTPYKTYPhI, TPO(ECCHOHATFHOM pPa3BUTUM U OOy4YEHUH, OOECIEeUEHHH COOIOICHUS
HOPMATUBHOW  0a3bl, BOBJICYCHHUHM COBETOB YINPABICHHWS W TNPUHATHH  MEXKIyHAPOIHO
AKKPETUTOBAHHBIX CTAHAAPTOB 3AIIUTHI JAHHBIX.

KitoueBble cJji0Ba: UCKYCCTBEHHBIH HMHTEIUIEKT, (OpMHpOBaHHE TMOJUTUKH, BbICIIEE
o0Opa3oBaHue, a1alITUBHOE 00YUYEeHUE,PAMKH.
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